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This paper examines the maintenance and decline of L2 knowledge over time among 

Korean/English bilingual children. The purpose of the study is to examine (1) what 

aspects of English morphology and syntax undergo positive or negative changes over 

time and (2) whether the regression hypothesis holds. The study is based on an 

experiment in which subjects were tested and re-tested on a wide variety of structures 

of English grammar in a comprehension test. A pre-test was given to 9 Korean/ 

English bilingual children 6 months after they returned to their L1 environment and a 

post-test to the same subjects one and a half years later. These subjects, aged from 9;0 

to 12;11, had been exposed to English for two to six and a half years. The results 

showed that while most of the morphological and syntactic areas were well retained 

over time, plural was most susceptible to attrition. The results did not provide any 

conclusive evidence on the regression hypothesis; instead of our predictions, little 

attrition took place over one and a half years.  

 

 

I.  INTRODUCTION 
 

Second Language (L2) loss or attrition is a common and widespread phenomenon in which 

one or more L2 subskills become deficient and less automatized, resulting in an increased 

number of errors (Weltens, 1987). There are many empirical studies on L2 attrition 

demonstrating that the learner’s ability to use L2 certainly declines after exposure to the L2 ends 

and that attrition influences different L2 skills to different degrees (Bahrick, 1984; Hedgcock, 

1991; Kurashige, 1999; Weltens, 1989). There are, however, only a few accepted theories that 

account for such various manifestations of language attrition.  

In her review of language loss, Hansen (2000) lists a few theories that have been applied to 
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attrition research: 1) Myers-Scotton and Jake’s model (Bolonyai, 2000; Myers-Scotton & Jakes, 

1999); 2) the markedness theory (Hansen & Chen, 1999); and 3) the regression hypothesis 

(Berko-Gleason, 1982; Jacobson, 1968). Among them, the most widely used theory describing 

the nature of language loss is the regression hypothesis, which holds that best-learned L2 

elements will also be best-retained. Taking this hypothesis as a theoretical starting-point1, we 

used pre- and post-test instruments to examine the maintenance and decline of L2 English 

knowledge among Korean returnee children.  

 

 

II.  BACKGROUND 
 

1. Regression Hypothesis 

 

The regression hypothesis, first proposed by Jacobson (1968), refers to a view that the path of 

language loss is a mirror image of language acquisition. In the literature, two models of 

regression have been proposed: a chronological model and a processing model (Hedgcock, 

1991). The chronological model holds that the order in which L2 items are introduced to and 

learned by acquirers determines the order of L2 attrition. It predicts that L2 components learned 

first will be lost last, and L2 components learned last will be lost first (i.e., first learned=last lost). 

Some empirical studies have found that the chronological model of regression holds (Cohen, 

1975; Hansen, 1980; Hayashi, 1999). However, the more current issue is no longer “whether 

regression is operative in the loss of grammatical structures, but what the causal mechanisms 

are” (Hansen, 1999b, p. 150). 

The processing model of regression, which views attrition in terms of depth of processing 

and/or a continuum of difficulty, aims to account for what the causal mechanisms of regression 

are. Some theorists have speculated that “the way in which acquisition takes place has an 

influence on the way linguistic information is stored in memory, which in its turn has an 

influence on the way it is lost in attrition” (Jordens, de Bot, & Trapman, 1989, p. 181). Based on 

such speculation, the processing model has been proposed as in Figure 1 (Hedgcock, 1991). 

Figure 1 demonstrates that a continuum of difficulty is related to the order of L1 attrition. That is, 

L2 features that take the least effort to acquire (i.e., are easiest to learn) will have the greatest 

probability of being retained, whereas L2 features that take the greatest effort to acquire (i.e., are 

the most complex to learn) will be the most troublesome to retain over time (cf. Anderson, 

                                                                    
1 The regression hypothesis was chosen because it provides language attrition researchers with testable 

hypotheses concerning the processes and mechanisms of attrition. 
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1982). 

 
FIGURE 1 

Best-learned/Best-retained Regression Sequence 
Intervening 

Period 
Acquisition Attrition 

Easiest  to learn Complex Most complex Most complex Complex Easiest  to learn 
  

A B C C B A 
Best learned  Worst learned Worst learned  Best learned 
Most deeply 
processed 

 Least deeply  
Processed 

Least deeply  
Processed 

 Most deeply 
Processed 

 

Figure 1 also shows that L2 attrition depends on the degree of L2 knowledge attained before 

the onset of L2 attrition. That is, L2 items the acquirer learns most thoroughly (i.e., the 

best-learned) will be retained longest, while L2 elements the acquirer learns least thoroughly 

(i.e., the worst-learned) are subject to decay earliest. According to the cognitive theory 

(McLaughlin, 1987), the best-learned item is the one that has undergone cognitive processing at 

the deepest level, i.e., become overlearned /automatized; in contrast, the worst learned element is 

the one which has been superficially processed, i.e., controlled (Craik & Turving, 1975). 

The processing model of regression, thus, predicts that L2 items which have been well 

learned as a result of deep processing or thorough learning will be best-retained. On the other 

hand, L2 items that have been superficially processed will decline easily. Hedgcock (1991) 

examined L2 Spanish attrition and retention by American college students and found that his 

subjects’ judgments concerning the 10 Spanish construction types on the pre-test were very good 

indicators of the judgments they made following the period of L2 inactivity. He thus concluded 

that the data of his study supported the processing model of regression. Berman and Olshtain 

(1983) examined L1 Hebrew and L2 English bilingual children and claimed that certain types of 

knowledge “deeply entrenched” (p. 233) were resistant to loss, supporting the regression 

hypothesis. 

 

2. Research Questions 

 

The present study tests the validity of the regression hypothesis to examine the maintenance 

and decline of L2 knowledge over time among Korean returnee children. To investigate 

evidence of L2 retention and attrition, we formulated the following research questions: 

 

(1) Will the regression hypothesis hold? In other words, will accuracy levels for certain 
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English structures at initial testing predict accuracy levels for the same structures after a certain 

period of disuse?  

 

(2) What aspects of L2 English undergo maintenance or negative change over the disuse 

interval? More specifically, what aspects of English syntax and morphology will be most 

resistant or susceptible to attrition? 

 

 

III.  EXPERIMENT 
 

1. Subjects 

 

To investigate L2 retention and attrition, we examined nine Korean returnee children who had 

learned English as their L2 in English-speaking countries2. There were three male and six 

female students. The subjects’ ages ranged from nine to twelve at the beginning of the 

experiment. Their mean age was 10;3 at the beginning of the experiment. These children had 

lived in English-speaking countries for two to six and a half years. Their average length of stay 

in those countries was four years and eight months. They had moved back to Korea six months 

before the experiment started. When the data were collected, they had spent four months in an 

elementary school with special classes for returnee children. 

Although the returnee classes consist of students from various foreign countries, over 70% of 

the returnee children were from English-speaking countries. Thus, the subjects of this study had 

classmates, who, like them, had resided in English-speaking countries. They talked to each other 

in English at school and were allowed to use English during class hours. More specific 

information on the subjects is in Appendix A. 

 

2. Task 

 

In this study, a grammaticality judgment task was administered to measure the subjects’ 

knowledge of certain types of English structures. The same task was given twice at one and a 

half year intervals; Test 1 was given six months after the subjects returned to Korea and Test 2 

was given one and a half years later. After Test 2, each child was interviewed to obtain personal 

information (i.e., his/her exposure to English in Korea, extra curricular activities in English, 

                                                                    
2 The subjects of this study partially overlap with the returnee children who Lee (2001) investigated in her 

attrition study.  
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visits to English-speaking countries, etc.). 

The Grammaticality Judgment Task was to test morphological and syntactic rules of English. 

This task was modeled loosely after one used by Johnson and Newport (1989). The test was 

composed of 110 sentences. Of these, 48 were grammatical, 48 ungrammatical, and 14 

distractors. The 48 ungrammatical sentences were the counterparts of the grammatical sentences. 

That is, each pair were sentences that were exactly the same except for one rule violation 

contained in the ungrammatical sentence. The pairs of sentences were constructed to test 12 

types of morpho-syntactic rules of English. For each of these types, there were four grammatical 

and four ungrammatical strings. These rule types are as follows3: 

 

(1) Past Tense:  the hunter shot a deer. 

 *Yesterday the hunter shoots a deer. 

(2) Plural:  farmer bought two pigs at the market.. 

  *The farmer bought two pig at the market.  

(3) 3rd Person Present:  reads a book everyday. 

  *John read a book everyday. 

(4) Pres. Progressive:  The little boy is speaking to a policeman. 

  *The little by is speak to a policeman. 

(5) Determiners:  Tom is reading a book in the bathtub. 

  *Tom is reading book in the bathtub.   

(6) Pronouns:  Susan is making some cookies for us. 

  *Susan is making some cookies for we. 

(7) Particle Movement:  The man climbed up the ladder carefully. 

  *The man climbed the ladder up carefully. 

(8) Subcategorization:  The man allows his son to watch TV. 

  *The man allows his son watch TV. 

(9) Auxiliaries:  The bird has fallen from the oak tree. 

  *The bird has fall from the oak tree.   

(10) Y/N Questions:  a little girl ride a bike? 

  *Can ride a little girl a bike?  

(11) Wh-questions:  will Sam fix his car?  

  *When Sam will fix his car? 

(12) Word Order:  asked the policeman a question. 

  *She the policeman asked a question. 

                                                                    
3 The full version of the test is in Appendix B. 
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In the grammaticality judgment task, subjects were asked to judge the grammaticality of 

certain sentences and to write G (good) or B (bad). The regression hypothesis makes the 

following predictions for this task: English structures in which subjects show a strong and 

accurate performance at time 1 will be well retained at time 2, whereas English structures in 

which subjects demonstrate a weak performance at time 1 will be forgotten at time 2. 

 

 

IV.  RESULTS 
 

Table 1 summarizes the means and standard deviations for the 12 test structures, each of 

which has four grammatical and four ungrammatical sentences. The maximum scores for each 

test structure are 8. Table 1 shows that overall, the subjects correctly identified the 

grammaticality of the test structures except a few categories in both tests; their responses for all 

the construction types except plural were more than 80% correct of the time in Tests 1 and 2. It 

also demonstrates that the subjects’ performances on the test structures were stable from Test 1 

to Test 2, which means that significant L2 deterioration did not take place over time. 

Research question (1) asked whether the regression hypothesis holds. The hypothesis would 

be confirmed if accuracy levels for 12 English construction types at initial testing predict 

accuracy levels for the same structure types after a certain period of L2 disuse. To see if the 

regression hypothesis holds, we looked at whether the mean scores of Test 1 were correlated 

with those of Test 2. Correlation between Test 1 and Test 2 scores was 0.26 (p>.05), which is not 

consistent with the regression hypothesis. We also looked at the rank orders of the mean scores 

of the test structures in Tests 1 and 2. Table 2 displays the relative accuracy rankings of the 12 

construction types in Tests 1 and 2, which was based on the total mean scores presented in Table 

1. Table 2 shows that accuracy rankings of the 12 structures between Test 1 and Test 2 are not 

always consistent.  

For example, present progressive and auxiliaries receive ranks of 1 and 2, respectively, at 

initial testing, whereas they receive ranks of 5 and 8.5, respectively, in Test 2. Such inconsistent 

rank orders and low correlation between Test 1 and Test 2 scores are not in agreement with the 

regression hypothesis. Nevertheless, it is hard to say that the data of this study have provided 

any conclusive evidence against the regression hypothesis, since L2 attrition by the returnee 

children rarely took place over one and a half years of non-L2 use in this study; we will discuss 

this lack of L2 decay in the following section.  
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TABLE 1  
Total Mean Scores for 12 Construction Types 

Construction Typse Mean % Correct SD 

1. Past tense    

  Test 1 6.99 87 2.47 

  Test 2 7.33 92 0.87 

2. Plural    

Test 1 6.67 83 1.50 

Test 2 5.67 71 1.80 

3. 3rd person    

Test 1 6.67 83 1.22 

Test 2 6.78 85 0.83 

4. Present progressive    

Test 1 7.78 97 0.67 

Test 2 7.45 93 0.56 

5. Determiners    

Test 1 7.0 88 0.87 

Test 2 6.89 86 1.05 

6. Pronouns    

Test 1 7.45 93 2.29 

Test 2 7.56 95 1.00 

7. Particle movement    

Test 1 7.11 89 0.88 

Test2 7.44 93 1.09 

8. Subcategorization    

Test 1 6.78 85 0.97 

Test 2 6.56 82 0.72 

9. Auxiliaries     

Test 1 7.56 95 0.72 

Test 2 6.89 86 2.52 

10. Yes/no questions    

Test 1 7.23 90 1.09 

Test2 7.22 90 1.20 

11. Wh-questions    

Test 1 7.34 92 0.72 

Test 2 7.22 90 0.88 

12. Word order    

Test 1 6.75 84 0.67 

Test 2 7.11 89 2.26 

Test-wide means    

Test 1 7.11 89 0.37 

Test 2 7.01 88 2.07 
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TABLE 2 
Accuracy Rankings for 12 Construction Types  

 Test 1  Test 2 

Rank Construction Rank Construction 

1 Present progressive 1 Wh-questions 

2 Auxiliaries 2 Pronouns 

3 Pronouns 3 Particle movement 

4 Wh-questions 4 Past tense 

5 Yes/no questions 5 Present progressive 

6 Particle movement 6 Yes/n questions 

7 Determiners 7 Word order 

8 Past 8.5 Determiners 

9 Subcategorization 8.5 Auxiliaries 

10 Word order 10 3rd person present 

11.5 Plural 11 Subcategorization 

11.5 3rd person present 12 Plural 

 

Research question (2) asked what aspects of English syntax and morphology will undergo 

positive change or negative change over a disuse interval. Table 1 demonstrates that although the 

mean differences between Test 1 and Test 2 are slight4, there is positive as well as negative 

change over time. That is, 5 construction types (i.e., past, 3rd person, pronouns, particle 

movement, and word order) showed positive change over time, whereas the other 7 (i.e., plural, 

present progressive, determiners, subcatogorization, auxiliaries, and wh-questions and yes/no 

questions) showed negative change or maintenance over time. Among the 7 sentence types that 

deteriorated from Test 1 to Test 2, plural showed the most noticeable change, i.e., from 83% 

correct to 71% correct. That is, plural was most susceptible to attrition. Most of the test 

structures, on the other hand, appeared to be well retained.   

Although it appears that there was little measurable change over time, we need to look at the 

results of grammatical and ungrammatical sentences separately since L2 learners were reported 

to show differential responses for grammatical and ungrammatical sentences (Birdsong, 1989).  

Table 3 displays the means and standard deviations of the grammatical and ungrammatical 

sentences for the 12 test structures. The maximum scores for each construction are 4. Numbers 

in parentheses are the percents of correct responses. 

 

                                                                    
4 According to the results of t-tests, none of the mean differences between Test 1 and Test 2 is statistically 

significant. 
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TABLE 3 
Mean Scores of Grammatical and Ungrammatical Sentences  

Construction 
Types 

Grammatical Ss Ungrammatical Ss 
Mean (%) SD Mean (%) SD 

1. Past tense     
  Test 1 3.78 ( 95) 0.44 3.11 (78) 0.67 
  Test 2 3.67 ( 92) 0.50 3.66 (92) 1.09 
2. Plural     

Test1 3.67 ( 92) 0.70 3.00 (75) 1.11 
Test 2 2.89 ( 72) 0.78 2.78 (70) 0.87 

3. 3rd person     
Test 1 3.67 ( 92) 0.50 3.00 (75) 1.11 
Test 2 3.78 ( 95) 0.44 3.00 (75) 0.87 

4. Present progressive     
Test 1 4.00 (100) 0.00 3.78 (95) 0.44 
Test 2 3.67 ( 92) 0.70 3.78 (95) 0.44 

5. Determiners     
Test 1 3.78 ( 95) 0.44 3.22 (81) 0.83 
Test 2 3.78 ( 95) 0.44 3.11 (78) 0.93 

6. Pronouns     
Test 1 3.89 ( 97) 0.33 3.56 (89) 0.72 
Test 2 3.67 ( 92) 0.50 3.89 (97) 0.33 

7. Particle movement     
Test 1 4.00 (100) 0.00 3.11 (78) 1.05 
Test2 4.00 (100) 0.00 3.44(86) 0.88 

8. Subcategorization     
Test 1 4.00 (100) 0.00 2.78 (70) 0.97 
Test 2 3.67 ( 92) 0.50 2.89 (72) 0.60 

9. Auxiliaries     
Test 1 3.89 ( 97) 0.33 3.67 (92) 0.70 
Test 2 3.22 ( 81) 0.97 3.67 (92) 0.70 

10. Yes/no questions     
Test 1 3.67 ( 92) 0.70 3.56 (89) 0.52 
Test 2 3.33 ( 83) 1.00 3.89 (97) 0.33 

11. Wh-questions      
Test 1 3.67 ( 92) 0.00 3.67 (92) 0.70 
Test 2 3.89 ( 97) 0.33 3.89 (97) 0.33 

12. Word order     
Test 1 4.00 (100) 0.00 2.75 (69) 0.78 
Test 2 4.00 (100) 0.00 3.11 (78) 0.78 

Test-wide means     
  Test1 3.84 0.14 3.27 0.36 
  Test2  3.63 0.33 3.40 0.41 

 

With regard to the grammatical sentences, Table 3 shows that while the returnee children got 

all the construction types correct over 90% of the time in Test 1, they got 9 out of 12 

construction types correct over 90% in Test 2. That is, the returnees got 9 structure types correct 
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over 90% in both tests, which means that they well learned these structures before the onset of 

attrition and also well retained them over a disuse interval. They only showed some significant 

deterioration in 3 grammatical construction types, i.e., plural, auxiliaries, and yes/no questions 

over time. 

With regard to the ungrammatical sentences, Table 3 shows that subjects’ responses were 

more unstable and less accurate than their responses on the grammatical sentences. Compared to 

the grammatical sentences, the returnees got only 3 ungrammatical construction types (i.e., 

present progressive, auxiliaries, and wh-questions) correct over 90% of the time at initial testing. 

Surprisingly, however, there was a slight improvement in 7 (i.e., past, pronouns, particle 

movement, subcategorization, yes/no questions, wh-questions and word order) out of 12 areas in 

Test 25; only plural and determiners showed negative change over time. Some attrition studies 

also showed actual improvement in learner performance after a certain period of L2 inactivity 

(Taura, 1999, 2000; Weltens, van Els, & Schils, 1989). They speculated that stored L2 elements 

might have undergone some sort of restructuring process during the respite period. 

When we examined the results of grammatical and ungrammatical sentences separately, 

plural was the only category that showed deterioration in both grammatical and ungrammatical 

sentences.  

 

 

IV.  DISCUSSION 
 

This study examined the maintenance and decline of L2 knowledge over time among Korean 

returnee children. To examine L2 retention and attrition, research question (2) asked what 

aspects of English morphology and syntax undergo positive change, maintenance, and negative 

change over a disuse interval. It was found that while there were some signs of attrition in 

English morphology and syntax, the returnees showed a relatively high retention for most of the 

test structures. Plural was found to be the only category that showed a significant deterioration 

over time. Such decay in plural might be that the returnees treated irregular plural nouns as sort 

of lexicon. A number of studies reported that lexicon is the linguistic skill that is first affected by 

attrition. This finding is consistent with the findings of earlier studies (Lee, 2001; Tomiyama, 

1999). Tomiyama (1999), who examined the L2 attrition of one Japanese child in a longitudinal 

study, reported that plural and irregular past were the only morphemes in which her subject 

showed some signs of decline over 19 months of non-L2 use. Lee (2001), who investigated L2 

                                                                    
5 With regard to such improvement, one of the reviewers pointed out a possibility that the returnee children 

might have come to be aware of the ungrammaticality of certain constructions because of explicit grammar 

instruction in Korea.  
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attrition by 12 Korean/English bilingual children, also reported that the most obvious changes 

among 10 morpheme types were increased errors in irregular plural and irregular past.  

The relatively high retention by the subjects could be explained by several factors. It might be 

because most of the subjects of this study reached a critical threshold before the onset of attrition, 

“a point at which the learner has a stable enough mental representation of some linguistic 

elements and/or structures that they, at least temporarily, are resistant to loss” (Hansen, 1999a, p. 

7). Hansen (1999b) suggested that a critical threshold requires “more than two years of daily 

language use in the target culture” (p. 151); the subjects of the present study had lived in 

English-speaking countries more than two years. Or the high retention of L2 by the returnees 

might be due to the special status of English in Korea. English is considered to be one of the 

most important subjects from the third grade of elementary school through high school. It also 

functions as a critical factor for admission to university. Given this, it is not hard to understand 

that the subjects’ parents as well as the returnees themselves might be highly concerned with the 

retention of English. The parents’ encouragement and concern with regard to English might 

have helped their children maintain L2. It is also possible that the subjects’ input- and 

output-rich environment contributed to their high retention. As mentioned earlier, the subjects of 

this study had English-speaking classmates in their returnee class and thus talked to each other 

in English most of the time at school. These children were allowed to use English even during 

class hours. Unlike regular classes in Korea, returnee classes seem to provide good opportunities 

to continue being exposed to the L2. In further research, it will be interesting to see if these 

children still maintain their L2 after they move into the mainstream. 

Research question (1) asked whether accuracy levels for certain English structures at initial 

testing would predict accuracy levels for the same structures after a certain period of disuse, 

confirming the validity of the regression hypothesis. The regression hypothesis predicted that L2 

properties well learned before the onset of attrition would be retained longest, whereas L2 items 

poorly learned before the onset of attrition would be easily forgotten. The result of this study 

was not conclusive. Accuracy rankings for the 12 test structures in Test 1 were found not to be in 

agreement with those in Test 2, a result that is not consistent with the hypothesis. However, if we 

are correct in speculating that the returnees had reached a critical threshold before the data 

collection began, the data of this study should not be used to invalidate the regression 

hypothesis. 

 

 

V.  CONCLUSION 
 

The present study used the regression hypothesis as a theoretical departure-point for an 
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investigation of the L2 retention and attrition by Korean returnees. The data of this study did not 

provide any conclusive evidence on the hypothesis because L2 attrition rarely took place over 

time. Such outcomes were explained by a critical threshold and the special status of English in 

Korea. Plural was found to be the only category that was most susceptible to loss.  

The findings of this study point to several pedagogical implications for L2 instruction. The 

data indicate that the more you know, the less you lose. Thus, current L2 pedagogy should 

design curricular to help learners to achieve levels of knowledge that will resist attrition. 

Contrary to our expectation that the returnees would gradually forget their L2 back in their home 

country, the data of this study indicate that most of the returnees were able to maintain their L2 

with a certain amount of L2 exposure. Such an ability to retain English skills learned overseas 

would be a great asset to Korean society. Programs, thus, should be designed to help returnee 

children to maintain their English skills. Worldwide correspondence networks that include 

e-mail, chatting, and internet could be utilized in maintenance programs. 

A few caveats are in order. Although the results of this study were interpreted by the notion of 

a critical threshold that secures retention, a much longer period must elapse before full extent of 

syntactic and morphological attrition becomes evident. In further research, a longer tracking 

period is needed. In addition, while the present study is a small scale, cross-sectional study, 

longitudinal research should be conducted to document L2 attrition. More importantly, further 

research should be conducted on various aspects of L2 to understand how the L2 learner 

acquires and attires L2. 
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APPENDIX A 

Subjects’ Background Information 

 
Subject Age Gender Length of/stay Language at home 

A  9.1 F 3.3 K 
J 10.3 M 3.6 K/E 
H  9.7 M 5.6 E 
D  9.6 F 6.6 E 
Y  9.6 F 6.6 E 
C 11.0 M 2.2 K 
W 10.3 F 3.0 K 
M 11.0 F 6.2 E 
S 12.1 F 6.0 E 

 

 
APPENDIX B 

Grammaticality Judgment Test 

 
Read the following sentences. Write ‘G’ if the sentence is good, and write ‘B’ if the sentence is 

ungrammatical. 

 

1. The boy walked to school yesterday. 

2. She painted many deer in her picture. 

3. Ann go to school every morning. 

4. The man is speaking to a policeman. 

5. Tom is reading book in the bathtub. 
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6. Sue is making some cookies for us. 

7. The boy climbed up the ladder carefully. 

8. John allows his son watching TV. 

9. Fred went there, didn’t he? 

10. Has the king been served his dinner? 

11. When Joe will wash his car? 

12. Paints the boy everyday at school. 

13. He asked me where is the store. 

14. How can we get to the park? 

15. Did Bill dance at the party yesterday? 

16. The bike broken in the park. 

17. I remember seeing him before. 

18. He ran the steep hill up. 

19. Joe’s computer is different from mine. 

20. Seoul is capital of South Korea. 

21. Susie is running in the park. 

22. Mary does dishes for her mother every morning. 

23. He sold two watch this morning. 

24. A bat flew into my room yesterday. 

25. He is now in his fifty. 

26. The boy study at school yesterday. 

27. He saw many sheep on the grass. 

28. His father work everyday. 

29. Mike is playing with a dog. 

30. There is full moon in the sky. 

31. Carol is cooking dinner for her family. 

32. John picked Mary at nine up. 

33. I can get it do by tomorrow. 

34. The cat has fallen from the tree. 

35. You can go out with a walk. 

36. Can the boy drive a car? 

37. What they sell in the corner? 

38. I don’t know how much is it. 

39. The hunter shot a tiger last night. 

40. She bought two pig at the market. 

41. Ann goes to school every morning. 

42. The man is speak to a policeman. 

43. Tom is reading a book in the bathtub. 

44. Sue is making some cookies for we. 

45. The boy climbed the ladder up carefully. 

46. John allows his son to watch TV. 

47. The bike was broken in the park. 

48. Fred went there, doesn’t he? 



Lee, Dami 

 

98 

 

49. Has been the king served his dinner? 

50. When will Joe wash his car? 

51. The boy paints at school everyday. 

52. This house is belong to me. 

53. She painted many deers in her picture. 

54. Mary do dishes for her mother every evening. 

55. The girl is swimming in the pool. 

56. Classes begin at nine in the morning. 

57. Joe’s computer is different from me. 

58. He ran up the steep hill. 

59. I remember to see him. 

60. She might have seen a hippo. 

61. Dance Bill at the party yesterday. 

62. What can we get to the park? 

63. He asked me where the store is. 

64. He want to get much information. 

65. A bat flewed into my room yesterday. 

66. He sold two watches this morning. 

67. Joe read a story every morning. 

68. Susie running in the park. 

69. There is a full moon in the sky. 

70. The girl hates herself a lot. 

71. She put her glasses slowly on. 

72. Susan lets her son to watch TV. 

73. It will be getting colder and colder. 

74. Can ride a little girl a bike? 

75. Where did she put the book? 

76. She the teacher asked the question. 

77. I can get it done by tomorrow. 

78. He is now in his fifties. 

79. The policeman ask several questions last night. 

80. She saw many sheeps on the grass. 

81. His father works every morning. 

82. Mike is playing with dog. 

83. Can the boy can drive a car? 

84. Seoul is the capital city of South Korea. 

85. Carol is cooking dinner for hers family. 

86. She put on her glasses slowly. 

87. She stopped to jog since last March. 

88. The cat has fall from the tree. 

89. What do they sell on the corner? 

90. I don’t know how much it is. 

91. You can go out for a walk. 
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92. The hunter shoot a tiger last night. 

93. She bought two pigs at the market. 

94. Joe reads a story everyday. 

95. The girl swimming in the pool. 

96. He can never hear from her. 

97. The girl hates himself a lot. 

98. John picked Mary up at nine. 

99. The policeman asked several questions last night. 

100. We want to get many information. 

101. Can the little girl ride a bike? 

102. Why did she put the book? 

103. She asked the teacher a question. 

104. She stopped jogging since last March. 

105. Classes begin at nine in the morning. 

106. Susan lets her son watch TV. 

107. It will be get colder and colder. 

108. She might has seen a hippo. 

109. He cannot never hear from her. 

110. The house belongs to me. 
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